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Information guide

The Walker Learning  Approach
fosters problem-solving skills, deep
thinking, and creative learning in
children. It also promotes the growth
of a robust vocabu\ar\/ as students
engage in discussions, ask questions,
h\/pow‘hes'\se. and  negotiate  their
learning experiences. The opportunities
presented during Investigations fime
equip students with essential skills
that will benefit them in their future
education and adult life.

Dear Kindy and Pre-Primary parents,

We are thrilled to announce the
implementation of Walker learning
in Kindergarten and Pre-Primary at
St. Joseph's School Boulder. Extensive
research highlights the benefits of
p\ay—based learning and its positive
impact on children's academic and
developmental outcomes.




The Walker Learning Approach

The Walker learning environment at St. Joseph's, Boulder is crafted to
tap info  children's  curiosity, enhancing  their  knowledge and
understanding of not just the curriculum, but much more. n our
classrooms, learning emerges na‘rura\\y from the various activities and
experiences children participate in. They will acquire academic skills and
concepts while also nurturing their social and emotional growth.

St. Joseph's Boulder is dedicated to achieving an ideal balance between
p\ay—based learning and explicit instruction. VWhile meeting curriculum
benchmarks is essential, it's important to understand that p\ay—based
learning at St. Joseph's is not merely free play; instead, it is thoughtfully
designed to connect with curriculum learning objectives. Each day,
teachers allocate a minimum of 40 minutes for play-based learning,
during which multiple curriculum standards are addressed.

“Holistic education is about
creating 6. balance between
academic learning and the growth
of the child. as a whole person.”
Ron Miller




Morning Session

Each day, we gather on the mat for our morning session or meeting,
During this fime, we take attendance, review the calendar, and outline
the days schedule. Teachers might also seize this opportunity fo
introduce a concept from one of the core learning areas. Following
that, we discuss the curriculum learning infentions for the day. These
intentions will guide our play-based learning activities, known as
investigations, and inform our explicit teaching lessons later on.

21st-century learners need, more than answers; they need. the courage to a.sk
the right questions.




Tuning In & Investigations

After we outline our learning intentions, we engage with our focus
children and conclude our tuning-in session with a brief discussion about
our da‘\\y tasks for the photographer and reporter roles.

Investigation time lasts a minimum of 40 minutes, serving as our play-
based learning period. We have an array of p\ay—based activities organised
across ten distinct learning spaces. These learning spaces are crafted in
accordance with children's brain development as well as the Kindergarten
curriculum guidelines and fhe Early Years Learning Framework (EYLF)
mandated by the Australian Government.

1. Construction area

2. Reading corner

3. Tinkering area

4. Creative area

5. Dramatic p\ay area

©. Mark-making area

7. Sclence and Nature area
8. Sensory area

°) Numemcy area

10. Outdoor area

“Inplay, o child elways behaves beyond their aerage age, ahove their daily
behaviour; in play it is as though they were a head. taller than themselves.”

Lev Vygotsky



Tuning In & Investigations

Each of the areas mmentioned above has been
meticulously crafted to encourage children fo learn
through various provocations placed throughout the
classroom. These provocations are regularly updated
§ to align with the children's current interests and
learning needs, ensuring that the learning experience
remains authentic and engaging.  Children are
dismissed from the mat with clear purpose and
intention. Typ'\ca\\y, the focus children, along with the
reporter and photographer, will be the first o leave
the mat.

Reflection & Reset

At the conclusion of the investigation
period, students are invited back to the
mat. The class comes together to
reflect on the learning that has faken
place. Children are encouraged to fthink
critically, forge connections, enhance
their strengths and skills, and clearly
express  their understanding. This
reflection session will then be followed
up by a reset of the areas.




Role of Teuachers During Investigations

The Walker Learning Approach offers teachers a valuable chance to deeply
understand each childs unique interests and developmental requirements.
Educators will dose\\/ observe several factors:

Which students collabotrate with

What activities they engage in

Where they prefer to work

How long They dedicate 10 these tasks

Teachers will leverage this gathered information to strategise future
resources and learning opportunities tailored to meet the diverse needs of
each student in the classroom.

Like young trees exposed to wind, children who are routinely exposed. to small risks grow up
to become adults who can hardle much larger risks without panicking. - Jonathan Haidt



Focus Children

Our students enjoy being the focus child, as it makes them feel unique and
contributes to fostering a sense of community within the classroom. Each child
will have an opportunity to be the focus child, with one fo two focus children
selected da'\\\/. During their special time, the focus child typically sits at the front of
the classroom alongside the teacher. Together, Jrhey engage in a conversation that
centres around the focus child, emphasising their learming goals, interests, and
personal experiences. This exchange of information not on\\/ makes each child feel
valued but also aids the teacher in planning future assessments and lessons.

Reporter & Photographer

Similar to the focus children, students take
furns  in the roles of reporter and
phofographer. Each role comes with a
personalised  task to complete  during
Investigation time. The reporfer typically
holds a clipboard and captures images using
our class 1Pad. The tasks assigned to both
the reporter and photographer are tailored to
align with our learning objectives and cater
to each student's unique strengths and
needs. During reflection time, the reporter
and photographer share their findings with
the class, offering students a chance to
further develop their public speaking skills.

In K‘mdergarfen. these roles are introduced gmdua\\y ThroughouT the year 110)
prepare for Pre—Pr'\mary and beyond.



Statement of Intent (SOI)

A Statement of Intent serves as a planning document that details what
teachers aim to cover over a three-week period. It is crafted in alignment with
the curriculum and takes into account a teacher's understanding of students
developmental needs and interests. Each teacher will d'\sp\ay their Statement
of Intent on the classroom noticeboard outside their classroom. Addmona\\y. it
will be uploaded onto Seesaw for your convenience. Please take a moment to
review the Statetment of Intent to smy informed about what the students
are learning and the associated learning goals.

Example of a Statement of Intent (SOI)

Source: Early Life Foundations
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Assessment

Each da\/, as part of investigations, teachers observe the designated focus
children, reporters, and photographers, jotting down their comments and/
or photographs on an observation sheet. This information is essential for
planning new provocations and resources to infroduce into various
learning environments, as well as for setting future learning goals for
each child.

Example of a Weekly Observation Chart
Source: Early Life Foundations

Walker
Learnmng
Daily - Weekly Observations Record: Foundation-Year 2 Date:
CHILD MONDAY TUESDAY WEDNESDAY THURSDAY | FRIDAY
Rosie In home comer checking In e shop using e
OGS Bnd wWriling exirn calculgicd o eslimale
[Las 42 ) cost of Shopping
FHussein Waorking in ved as In conatruchon with
receplons] making Badunn making mani city
DL
Blary Buikding with blocks a8
archdec]
Hathy Reading books wnded
tres about homes
Maah Conducting mn In the vt chri wesghing
SEpETHTEEN] N SCisnCe- the animaly
nnfure
Abd Im vl cliniz writing &
meport on he animaks
Alar Constructing & marbie Desigring a frequency
run vt 4 bancs and tabde thas moeior the
differen] angles rumEer of successiul
mnhle runs
Caorge With Kathy designing
ding konnels
Biabunn In constrsction with
Hussorn desagrng cily
Jessa In sens0ry esimating
woluma of deffenan Eake

earlylile. comuau



Assessment Continued

Bach student has a personal observation sheet
that tracks their progress across the following
developmental domains throughout the year:

e Social

e Emotional
 Cognitive
* Language
. Phys'\ cal
Individual Observation Planning Record (IOPR): Foundation - Year 2
| Childs Name: Date of Birth:
DEVELOPMENT
Emotional 2513 Julie i having trouble exprassing her frustrations verbally with her peers
i (Identity) 6/4 Julie is currently unsettled and easily upset. Her parent is away 03
' Sacial 2513 Julie is initiating contact and discussion with a range of peers
| {Community) 4/4 Julie tends to dominate the social interactions
| Cognitive 2713 Julie often reflects lateral thinking and good problem salving
il (Learning)
Language 4/4 Julie uses appropriate grammar in tenses when descrbing events
' (Communication)
Physical 2513 Julie's general upper body coordination seems appropriate, with good strength in
| (well being) arms in swinging (monkey bars)
| Developmental Focus for term 1 For Julie to extend her positive initiation with peers but to also leamn
E Intantions haw to express her feslings, frustrations with her peers.
KEY LEARNING AREAS
| Literacy 2503 Julie is recognising key words, key aspects of punctuation including full stops, question

| Observation rmarks.

4/4 Jube enjoys reading and choosing her own books. She is beginning to use more
expression in her words when reading.

ObSQVVQT\OﬂS Gnd PerSOﬂQ\\Sed él..'rterar.yGoaI For Julie to use expression in her words and continue fo sound out when reading.

2503 Julie is demonstrating appropriate basic number skills and understandings. Seems to

learning objectives OFE  |Ornin [oames oy o s
recorded _For bo.\.h L\Terac\/ Gﬂd g:g}erany :ﬁi.:jlgl:f1ubaextendedinhernumherunderﬂandingandmmmenﬁemremﬂex
Numeracy. along  with any | Science

| Observation

specific interests or 1OpICS | science Gos
!Hlstory

that a student MAy express | ossenaton

. . |r History Goal
curiosity about. i
Example of an Individual Observation Sheet (I0S). Source: Early Life Foundations




The Hundred Languages of Children
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The child

15 made of one hundred.
The child has

a hundred languages

a hundred hands

a hundred thoughts

a hundred ways of thinking
of playing, of speaking.

A hundred alwaysa hundred
ways of listening

of marvelling of loving

a hundred joys

for singing and understanding
a hundred worlds

to discover

a hundred worlds

to invent

a hundred worlds

to dream.

The chiid has

a hundred languages

(and a hundred hundred hundred more)
but they steal ninety-nine.

The school and the culture
separate the head from the body.
They tell the child:

to think without hands

to do without head

to listen and not to speak

to understand without joy

to love and to marvel

only at Easter and Christmas.
They tell the child:

to discover the world already there
and of the hundred

they steal ninety-nine.

They tell the child:

that work and play

reality and fantasy

science and imagination

sky and earth

reason and dream

are things

that do not belong together.

And thus, they tell the child
that the hundredis not there.
The child says:

Mo way. The hundred is there.

Loris Malaguzzi (translated by Lella Gandini)

Source: My Teaching Cupboard.
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